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CHAPTER I - INTRODUCTION
SIGNIFICANCE OF THE STUDY
"The world is round, pushing us toward one another ... it is time
for man to grow up. Thus concluded Lillian Smith in her acceptance of a
1966 Award in Race Relations. As man's increasing technical skills con¬
tinue to diminish barriers of time and space the problems of learning to
live together across barriers of social difference increase. We live in a
time of tremendous technical development as scientists continue to seek
new ways to simplify and extend man's ability to interact with man. Indi¬
viduals can now contact one another almost anywhere in the world in a
matter of minutes. Millions of people can see and hear an event across the
ocean as it happens, via Telestar. As contacts with one another increase,
so do conflicts. Few if any major societies of the present day have not
been touched by cross currents of intergroup antagonism and conflict. ^ It
is not expected that all men who come in contact with one another will agree
on goals or means of achieving them, nor is agreement seen as a goal in
^Lillian Smith, "Acceptance of the Charles S. Johnson Memorial
Award in Race Relations", as presented on her behalf at the 23rd Annual
Fisk Institute on Race Relations, Nashville, July, 1966.
2Robin M. Williams Jr., The Reduction of Intergroup Tensions
(New York; Social Science Research Council, 1947), p. 2.
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democracy. However, as Williams has stated:
Societies which are oriented toward the achievement of democratic
goals have a particularly vital stake in the discovery of effective
techniques for resolving group conflicts. . , . Implicit in demo¬
cratic theory and practice is the acceptance of the fact of conflicting
interests and even the positive encouragement of the expression
of divergent views, aims and values. ^
In a recent lecture on Government at Indiana University, Charles Hyneman
also discussed the relationship of conflict to democracy:
The men who share authority in a democratic government will not
try to terminate all conflict. If the government is truly govern¬
ment by the people, it will nourish the conditions in which conflicts
arise and will keep open the channels by which differences in
demand move among the people and come to the attention of those
who share authority. ^
Within the past decade there have been numerous national revolu¬
tions as peoples struggle for independence. Here in the United States there
have been conflicts of class as the poor seek a fair cut of the economic pie.
Strikes reflect labor-management disputes. Ethnic and religious groups
clash, with a proliferation of race riots and accelerated racial conflict and
concern.
There is a particularly sharp impact on democratic society and a
clear challenge to the field of social work when conflicts center around
racial cleavages or inequalities. As stated in its Code of Ethics, Social
Work is "based on humanitarian, democratic ideals, . . . dedicated . . .
4bid.
2Charles S. Hyneman, Conflict, Toleration and Agreement: Persis¬
ting Challenge for a Democratic Government (Urbana: University of Illinois,
1962), p. 4.
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to promote the well-being of all without discrimination". It further sup¬
ports the dignity and worth of human beings with respect for differences. ^
It is within this framework and to this end that this thesis in social work
will investigate the resolution of interracial conflict as one manifestation
of intergroup conflict.
A brief historical perspective readily sharpens the rationale for
dealing with interracial conflict in Twentieth Century America. As a
result of urban research a famous Negro scholar wrote:
Everyone knows that in a city like Philadelphia a Negro does not
have the same chance to exercise his ability or secure work
according to his talents as a white man. . . . The centre [sic]
and kernel of the Negro problems so far as the white people are
concerned is the narrow opportunities afforded Negroes for
earning a decent living. Such discrimination is morally wrong,
politically dangerous, industrially wasteful and socially silly . . . ^
The conflicts of race described here are relevant enough to modern
problems that the excerpt could well be taken from a current Social Work
Journal. Its impact is razor-like when we realize that this was written by
Dr. W. E. B. Dubois seventy-one years ago! At the time that it was
written, only 2 per cent of the population of Philadelphia was Negro as
contrasted to today's 24 per cent.
^National Association of Social Workers, "Code of Ethics", reprint
from NASW Personnel Standards and Adjudication Procedures, July, 1963.
^W. E. B. Dubois, The Philadelphia Negro (Philadelphia: University
Press, 1899), p. 45.
3St. Clair Drake, Race Relations in a Time of Rapid Social Change
(New York: National Federation of Settlements and Neighborhood Centers,
1966), p. 4.
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At a 1964 Unesco meeting in Moscow, twenty-two scientists unan¬
imously adopted a statement refuting the biological significance of race. ^
Nonetheless race continues as a sociological issue, defining and deter¬
mining social interaction. History has taught that even when goals for a
truly democratic society are clear, the degree to which we attain them
is determined in part by the methods we use in working toward them.
Writing in 1902 Jane Adams stated, "We slowly learn that life consists of
processes as well as results, and that failure may come quite as easily
from ignoring the adequacy of one's methods as from selfish or ignoble
aims. "2
In the past half century, most methods used to reduce interracial
conflict have been individualistic in focus, ^ directed to change values,
attitudes or behavior of individuals as opposed to emphasis on environ¬
mental or societal change. ^ As Sherif has said, "The explanation of social
attitudes was vainly sought where it is not - in the character of the individ¬
ual. The possibilities and limitations of such approaches to problems of
^Georghi F. Debetz, "Biology Looks at Race", Reprint from The
Unesco Courier (April, 1965).
2
Jane Adams, as quoted in Louise P. Shoemaker, "Social Group
Work in the ADC Program", Journal of Social Work, VIII (January, 1963),
p. 30.
Muzafer Sherif (ed. ), Intergroup Relations and Leadership (New
York: Wiley, 1962), p. 25.
'^Williams, op. cit. , p. 16.
5
Sherif, op. cit. , p. 28.
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human interaction as: the use o£ catharsis (see Moreno, 1940 and Duvall
and Hill, 1945), the frustration-aggression formula (as put forth by Dollard
and others, 1939) or personality type theory (Lindzey, ^ Thibaut, ^ and
others) have been studied extensively and will not be considered in detail
here. As Lindzey concludes, such approaches "appear to have serious
limitations.
Another major approach to the resolution of interracial conflict has
been to seek solution through alteration of environment. Socially based
methods vary greatly according to the type of society that is being sought.
Writing in 1946, Charles Johnson concluded that most socially based
methods for reducing interracial conflict could be classified into one of
three major categories, according to the type of society that is seen as the
goal. He defined these types of societies as:
1) Complete acculturation of difference
2) A mosaic society
3) Cultural pluralism or cultural democracy'^
Acculturation seeks the elimination of significant, or conflict producing
differences, with a homogeneous rather than heterogeneous group.
^Gardner Lindzey, "An Experimental Examination of the Scapegoat
Theory of Prejudice", Journal of Abnormal Psychology, XMV (1950), pp.
296-309.
2
J. W. Thibaut and J. Coules, "The Role of Communication in the
Reduction of Interpersonal Hostility", Journal of Abnormal Social Psychol¬
ogy, XMVII, (1952), pp. 770-777.
3
Lindzey, Journal of Abnormal Psychology, XMV, p. 308.
“^Charles S. Johnson, "National Organizations in the Field of Race
Relations", The Annals, CCXXIV, (1941), p. 117.
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Problems arise if the minority does not accept the social patterns and
values of a majority, in which case, if acculturation occurs, it is generally
by force. A mosaic society is described as one where separate groups
retain their individual identities through having a minimum of contact and
preferably no interaction with one another. Cultural democracy is
described as a society in which the distinctiveness of the various groups
is retained, but with extensive interaction and at least a minimal body of
shared values and traditions. ^
Taking a slightly different approach, Boulding suggests four
methods of conflict resolution: those of avoidance, reconciliation, com¬
promise and award. ^ Avoidance is described as complete separation of
opposing factions, as discussed under mosaic society above. Reconcili¬
ation is said to occur when both groups change their value systems so as to
seek the same goal in the area of conflict. In compromise each faction is
willing to accept less than its ideal through bargaining. With the award
method, both groups accept the decision of a third party, or arbitrator. ^
Writing on the Negro-white relationship in casework, Fibush dis¬
cusses the problems of seeking a solution to interracial conflict through a
denial of difference. Her study concludes that "while this tradition of
colorblindness is based on an underlying truth that each individual is
4bid.
2Kenneth E. Boulding, Conflict and Defense: A General Theory
(New York: Harper Bros., 1962), pp. 318-322.
^Ibid.
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equally human and each has equal potential for good or ill", it tends not
only toward denial, but to generalizing and stereotyping. ^
Another method for conflict resolution is suggested by Braroe. In
a study of Indian-white relations, he suggests accomodation or consensual
definition of a situation. He describes how the Indian, by intentionally
supporting the false stereotype of himself held by the white man while in
the white man's presence, conflict is avoided. He sees each ethnic group
as intentionally conforming to how they think they are seen by the other,
thus perpetuating false self images, but avoiding conflicts. His hypothesis
is that:
The misrepresentations allow both Indians and whites to resolve
value and role contradictions which might otherwise engender
social conflict or personal disorganization. ^
This method perpetuates a false inferior - superior role definition, which,
although it may avoid conflict, is antithetical to democratic and social
work values.
In many contemporary studies of intergroup relations and inter¬
racial conflict, mention is made of discussion, either as a positive or
negative element in conflict resolution. It is also used without reference
to its value or lack of value. The uses of discussion have been varied and
many but studies as to whether or not it is a significant variable in conflict
^Esther Fibush, "The White Worker and the Negro Client", Social
Casework, XXXI, (1950), pp. 91-97.
2
Niels Winther Braroe, "Reciprocal Exploitation in an Indian-White
Community", Southwestern Journal of Anthropology, XXI, (Summer, 1965),
pp. 166-178.
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resolution are almost non-existent. The role of discussion in the reso¬
lution of interracial conflict has been selected for study and analysis with
the hope that through a description of its use, greater clarity can be
obtained as to its limitations and its possibilities in the field of race
relations.
Attesting to the absence of this clarity are many divergent claims
to the value of discussion. In a recent article in the New York Post there
is a report of "Secret Discussions" or "A Colloquy" being held between
several "responsible leaders" of civil rights and Jewish organizations.
The reason given for the meeting was the "apparent breakdown in commun¬
ications between whites and non-whites". (It is perhaps significant that
leaders of the more "radical" groups such as SNCC were not invited.) The
article reports that the delegates concluded "... We must keep talking".
"Talks - any talk ..." was given as a solution to resolve the differences
between races. ^ Studies such as those conducted by Festinger and Thibaut
would tend to support this view, with their conclusion that being in the same
group (and interacting) is sufficient to "produce changes in opinions and
attitudes in the direction of establishing uniformity. " This conclusion is
contradicted in studies by Sherif and others who conclude that "contact
between groups in close proximity in activities . . . does not [necessarily]
^New York Post, December 2, 1966, p. 4.
p
Leon Festinger and John Thibaut, "Interpersonal Communication
in Small Groups", The Journal of Abnormal and Social Psychology, XMVI,
(January, 1951).
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produce a decrease in the existing state of intergroup hostility."^ For the
separatists and supporters of the Muslims and similar groups, discussion
is seen as either harmful (a substitue for action) or at best, as irrele-
2
vant. A third view is suggested by Robert Moses, a former leader in
SNCC (Student Non-violent Coordinating Committee), that discussion is
neither solution, nor irrelevant, but an important tool. He states that "in
the coming years, it will be more and more crucial to discuss, debate....
O
Movements for social change require freedom of speech and association."'^
If discussion can be used as a tool in resolving interracial conflict, further
study is indicated to determine under what conditions it is helpful, and why,
under other conditions, it is seen as either irrelevant or harmful.
DESCRIPTION OF RESEARCH SETTING
Considerable research on the reduction of intergroup conflict has
been conducted by Sherif and his associates. Of particular significance
here are the studies conducted in 1949 and 195 3 which culminated in the
4
publication of The Robber's Cave Experiment. This study provided the
^Sherif, op. cit. , p. 11.
^See Malcolm Little, with the assistance of Aly Haley, Autobiog¬
raphy of Malcolm X (New York: Grove Press, 1965 and Charles E. Silberman,
Crisis in Black and White (New York: Random House, 1964.
3
Robert Moses as quoted by Anne Braden, House Un-American
Activities Committee: Bulwark of Segregation (Los Angeles: National
Committee to Abolish the HUAC, 1964), p.33.
4
Muzafer Sherif, Intergroup Conflict and Cooperation: The Robber's
Cave Experiment, (Norman, Oklahoma: Institue of Group Relations, 1961).
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background for further research in the form of a Replication Study by
Eisenstein, ^ that was conducted in the same setting as was this
study.
The Robber's Cave Experiment was designed to investigate, in a
closely controlled environment, the formation, functioning and change of
attitudes "as a consequence of experimentally introduced situations. Its
general hypothesis stated that:
Intergroup attitudes and behavior are determined primarily by
the nature of functional relations between groups in question. ^
Other relevant hypotheses for which this research gave support included:
Conflict can be resolved in inter group function with the intro¬
duction of superordinate goals, ^
and:
When contact situations involve superordinate goals, commun¬
ication is utilized in the direction of reducing conflict in order
to obtain common goals. ^
The experimental site for the Robber's Cave study was a secluded
Boy Scout Camp, used exclusively for the experiment, with subjects care¬
fully selected for their similarities in age, race and cultural background.
^Morris L. Eisenstein, "Teens in Conflict: A Study in the Reduction
of Intergroup Conflict: A Replication with Modifications of Sherif's Robber's
Cave Experiment", (Unpublished Material).
2
Sherif. The Robber's Cave Experiment, p. 34.
^Ibid., p. 38.
4
Sherif. Intergroup Relations, p. 52.
^Ibid., p. 19.
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In 1962 Eisenstein et. al. began research that extended and modified
the above. The Eisenstein study will hereafter be referred to as The Repli¬
cation Study. Since conflict was not artificially engendered in the Replica¬
tion Study, it began with establishing the areas of conflict in a natural
setting. This aspect of the study was carried out by three students. Mr.
Biedenkapp dealt with establishing the existence of conflict, ^ Mrs. Stovall
with the examination of the dynamiics of the conflict between teens and
staff and Miss Curran with the dynamics of the conflict between subgroups
of the teens. ^ These studies concluded that the nature of conflict could be
understood and the social worker could use this knowledge to implement a
constructive resolution to the conflict situation. ^
The next phase of the Replication Study, conducted by William
Whitaker, was concerned with the existence of naturally occurring super-
ordinate goals. ^ Another related study concerned itself with the effects of
^John W. Biedenkapp, "A Study of Intergroup Conflict in an Agency
Camp Setting" (\inpublished Master's thesis, Ohio State University, 1963).
2Barbara F. Stovall, "A Study of Intergroup Conflict in an Agency
Camp Setting" (unpublished Master's thesis, Ohio State University, 1963).
3
Hilda Patricia Curran, "A Study of Intergroup Conflict in an
Agency Camp Setting" (unpublished Master's thesis, Ohio State University,
1963).
4
Biedenkapp, Stovall, and Curran, "A Study of Intergroup Conflict",
(1963).
5
William H. Whitaker, "A Study of Intergroup Conflict in an Agency
Camp Setting" (unpublished Master's thesis, Atlanta University, 1965).
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naturally occurring superordinate goals in reducing intergroup conflict. ^
Discussion played a significant and conscious role in all of the above
phases of the Replication Study. It was an integral part of the setting in
which both the Replication Study and this study were conducted.
The setting for this study was Twin Link Camp, an interracial,
inter-class, non-sectarian co-ed camp, operated by the United Community
Centers, Incorporated, of Brooklyn, New York. The camp is located near
Accord, New York in the foothills of the Catskill Mountains, approximately
200 miles from New York City. Physically, the camp consists of twenty-
one acres on the Rondout River at a site that was once a bungalow colony.
The bungalow buildings now house the "Down Camp", for children ages
seven to fourteen. For the sixth year (1966) a Teen Work Camp has oper¬
ated on the same sight, sharing some facilities, such as dining hall, recre¬
ation hall, athletic field and swimming area, but functioning as a separate
unit. This and the above studies have been carried out in the teen camp,
where teens are in residence for a period of nine consecutive weeks. The
teens live in four adjacent platform tents, two for men and two for women,
with each tent housing approximately eighteen teens and staff.
Program in Twin Link Camp is broadly conceived. It includes all
activities or interactions that encompass a conscious direction in line with
camp philosophy. Included in program were work projects, such as build¬
ing a water front, recreation, ranging from sports to folk dancing and
^Jean Brown, "A Study of Interpersonal Conflict in an Agency Camp
Setting" (unpublished Master's thesis, Ohio State University, 1964).
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hiking, a group planned conference including guests speakers, trips away
from camp, parties and the constant struggle of organizing life together.
The philosophy of camp is based on the implementing of its value
system in the lives of participants. Key values may be summarized as
follows:
1) Integrity: consistency between implied or verbally expressed
beliefs and overt behavior.
2) Richness of Difference: It is the welcoming of difference as
a resource for change and growth; as the way in
which men give each other their possibilities.
3) Struggle: commitment to a process never ending and ever
changing, by which alternatives are investigated
and one conflict resolved so that one might move
on to the next.
4) Freedom and Responsibility: The interconnection of freedom
and responsibility is the essential process of democ¬
racy in which the experimental probe is tested and
verified by its social effects. . . . The degree of
freedom enjoyed is related directly to the extent
of responsibility assumed. ^
It is through this philosophical framework that the camp, by design,
not accident, includes all differences: difference of handicap and health,
delinquent and non-delinquent, as well as difference of color, creed, class
and background.
All teens were accepted into camp on the same basis - as campers
to participate in a summer work experience. Scholarships were available
for those with limited income. Before registering for camp, each teenager
^"A Proposal for Demonstration Project" (United Community
Centers, Brooklyn, New York, April 22, 1966). (Mimeographed)
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was made aware of camp philosophy and expectations, including the con¬
scious use of conflict, the struggle of self-government and the role of work
and discussion.
At the time of this study there were forty-three teenagers in resi¬
dence in the teen work camp. Of these, twenty were delinquent and pre¬
delinquent youth recruited through such means as the courts, schools or
other agencies. The other twenty-three teenagers were recruited through
regular agency membership and promotion and had no known delinquency
records. The teenagers without known delinquency were white and pri¬
marily middle class. There were eight boys ages fifteen to eighteen years
and fifteen girls, ages fourteen to seventeen years. Two of these boys
were mentally handicapped, - one brain damaged and the other retarded, -
thus, further expanding the confrontation of difference. These teenagers
came primarily from skilled working class and professional families, with
a salary range of $6, 500 to $40, 000.
Among the twenty delinquent and pre-delinquent teenagers were five
from middle class families, three white and two Negro. The remaining
fifteen came from working class poor or welfare families. In this group
were ten boys, two of whom were white, three Puerto Rican and five Negro,
and ten girls, three white, one Puerto Rican and six Negro. ^
The staff for teen camp consisted of an over-all Camp Director,
^ These statistics were taken from a Preliminary Report to the
Office of Juvenile Delinquency for the 1966 session of camp, as one phase
of a larger study, (unpublished material).
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responsible for the entire Twin Link Camp (ages seven to eighteen), a Teen
Camp Director, and twelve teen counselors. Here, too, difference of race,
creed, and national origin were consciously included.
This study will attempt to show some of the problems encountered
in stimulating discussion across wide differences and some of the many
ways in which it was used. In Twin Link Camp, where one goal is that
maximum responsibility for decision making be assumed by the teenagers,
discussion is widely used. Through discussion activities are determined,
planned and executed. Discussion is used for sharing ideas and opinions,
raising questions, evaluating program, and for both individual and group
problem solving (individual problems are not seen as existing in a vacuum,
but as part of one's total life experience).
Only discussions dealing specifically with problems of race have
been extracted from the many and diverse discussions in camp for use in
this study. Through the presentation and analysis of these select discus¬
sions it is hoped that some clarity can be gained as to the value of dis¬
cussion as a tool in interracial conflict resolution, and some guidelines be
found for further research in this area.
DEFINITION OF TERMS
A survey of recent studies in Social Work and related fields dealing
with conflict resolution, although very limited^ reveals a wide variant in
survey of Social Work Abstracts, Sociological Abstracts, current
periodicals and related material reveals very few writings dealing directly
with conflict resolution.
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the definitions of conflict that are used. These generally are classified in
one of two schools of thought. The first, of which Talcott Parsons is per¬
haps the foremost proponent, is structural in nature, and sees conflict as
"having a primarily disruptive, dissociating and dysfunctional" role in
society. He sees conflict as a social disease. ^ Williams defines conflict
as "a struggle over values ... in which the immediate aims of the oppon-
ents are to neutralize, injure or eliminate their rivals. "
The contrasting, dynamic view, of which Simmel is a key propon¬
ent, defines conflict as "a way to resolve divergent dualisms . . . resolve
the tension between contrasts. Discussing the meaning and role of
conflict in a democratic community Cohnstaedt asserts that "given the
diversity ... of contemporary living it is inevitable that conflict develop
and exist. He continues:
Conflict makes visible the social structure and existing informa¬
tion becomes useful to citizens in decision making. . . . Increased
awareness of the conditions affecting social life in a complex urban
environment is posited here as a function of conflict. ^
This definition is also supported by Coleman who states:
^Lewis Coser, Functions of Social Conflict (Glencoe: Free Press,
1956), p. 22.
2
Williams, op. cit. , p. 42.
George Simmel, Conflict, trans, Kurt Wolff (Glencoe: The Free
Press, 1955), p. 14.
^M. L. Cohnstaedt, "Process and Role of Conflict in the Commun¬




Controversy goes hand-in-hand with membership participation.
. . , The recent increase in community disputes should be . . .
an indication of continued and perhaps re-awakened interest in
the local community. ^
For the purposes of this study, the definition of conflict as given by
Eisenstein et. al. will be used. Conflict is seen as a necessary part of
social living. It is defined as "the state in which there exists the opposition
of alternatives. This is further explained:
[Man] can only decide whether he will participate in helping
determine the direction of the resolution of conflict. . . ,
Conflict is consciously utilized in order to create conditions
for learning, movement and change through the resolution of
that conflict. ^
In reference to a camp session just completed it was noted:
Conflict . . . was accepted as normal ... an integral part of
our lives. It was not seen as mirroring a breakdown in rela¬
tionships; it was, rather, that conflict existed and that the
quality and richness of one's life was bound up with the struggles
to clarify and resolve differences. ^
Resolution, as it is used in this study, does not imply a final solu¬
tion to, or elimination of, conflict. This is somewhat implied in the
^James S. Coleman, Community Conflict (Glencoe: The Free Press,
1957), p. 3.
2Morris L. Eisenstein, "Teens in Conflict: A Study in the Reduction
of Intergroup Conflict: A Replication with Modifications of Sherif's Robber's
Cave Experiment", (unpublished material).
3
Fanny P. and Morris L. Eisenstein, "Proposal: Demonstration
Project", United Community Centers, Inc. (Brooklyn: April, 19b6).
(unpublished material).
"^"Report to Office of Juvenile Delinquency, and Youth Development
on the Opening Nine Weeks of Training Project", (July 1 - August 31, 1965).
(unpublished material).
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defining of conflict as the "opposition of alternatives". One aspect of
resolution is a redirecting of the nature of conflict from a destructive, non-
directional or dysfunctional form to a functional form of conflict that moves
participants in a positive direction of change.
It was recognized that in the process of resolving conflicts the
conditions for new ones were continually created, . . . necessi¬
tating continuous struggle throughout life. ^
With this view of conflict and of resolution there is a "commitment to a
process never ending and ever changing, by which alternatives are investi¬
gated and one conflict resolved so that one might move on to the next.
The word "discussion" is derived from the Latin "discussus", which
means to tear apart; to shake; to strike assunder. Gulley, who considers
discussion to be one of the "fundamental processes of decision-making in
a democratic society (moreover, the increasing interdependence of a com¬
plex society means more and more reliance on group decision)" defines
discussion as containing six elements. He states that "discussion occurs
when a group, with group orientation purposefully interacts orally for
enlightenment or policy determination. " He outlines discussion compon¬
ents as follows:





Fanny P. and Morris L. Eisenstein, op. cit. , p. 40.
3Halbert E. Gulley, Discussion, Conference and Group Process




f) in discussion, members must accept group orientation. ^
The first four components of discussion all listed by Gulley concur with the
definition to be used in this study, whereas the last two components are
seen more as ideal than as necessary elements. For this study a broader
definition such as that suggested by Cantor will be used. He states that "in
a broad sense, a discussion is a conversation in which the end goal is com-
munication, shared experience. " He further differentiates by saying that
one can talk without conversing, converse without communicating and com¬
municate without analysis or criticism. But, strictly speaking, "there can
be no discussion without difference of opinion or viewpoint. " He defines
the function of a genuine discussion as being "to examine ones ideas,
feelings, attitudes and opinions with a view toward modifying them, and to
incorporate another's idea or insight. Seen in this way, discussion pro¬
vides an excellent channel for the "opposition of alternatives", even to the
extent that without such confrontation, discussion would not exist.
STATEMENT OF METHOD
In order to study the use of discussion in the reduction of inter¬
racial conflict, the researcher volunteered as a participant observer at
hbid.
2Nathaniel Cantor, Learning Through Discussion (New York: Human
Relations for Industry, 1951), p. 11.
^Ibid.
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Twin L/ink Camp for a period of one month, August 1 to September 1, 1966.
The researcher was introduced to the teenagers as a regular camp coun¬
selor, and participated fully as such. This included taking a regular share
of staff responsibility for planning, executing and evaluating program. The
researcher worked with the teenagers on work projects, joined in swim¬
ming and other recreational activities, engaged in discussions and partici¬
pated in activities away from the camp. These included a seven and one-
half mile overnight hike, a trip to a nearby town to see a film. Shop on
Main Street, and a week of camping on the Tonawanda Indian Reservation
near Buffalo, New York. As Counselor, the researcher ate, slept and
lived with the teenagers, twenty-four hours a day, seven days a week.
Regular counselors had one day off per week, which the researcher
forfeited in order to have more continuity of observation.
All regular discussions and meetings of the camp were recorded,
as a part of a major study being done concurrently by Eisenstein and
associates on the reduction of intergroup conflict. ^ The purpose of the
recording was interpreted to the teenagers as a way of evaluating what
happened in camp, and as a tool for staff development and training. It was
accepted as such, and in no way appeared to inhibit free interaction. In
addition, each counselor, including myself, recorded activities, events and
discussions in which they participated or of which they were aware, as
soon as possible after the event occurred, preferably the same day. This
^"A Proposal for Demonstration Project”, loc. cit.
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was not always possible for all counselors, given the demands of program
and a limited number of recording machines. Nonetheless, material was
generally recorded within forty-eight hours of the time when an event
occurred. Recorded interviews were also conducted with each teen at the
beginning and end of the camp session.
All of the above data has been made available to me for content
analysis.
Content analysis is one of the techniques used in describing com¬
munications. It is generally viewed or defined as a way of quantifying
data. Berelson has defined it as "a research technique for the objective,
systematic and quantitative description of the manifest content of commun¬
ication. In Jahoda and Deutsch, content analysis is said to be used "for
describing in systematic form the content of communications. It is said to
have three major purposes:
1) Analysis of manifest content independent of intention and
reception,
2) Analysis of manifest content geared to the discovery of the
sender's intention and of discrepancies between intent and
content, and
3) Analysis of manifest content geared to discovery of relevant
hypotheses on audience response.^
^Berelson, Bernard, "Content Analysis", Handbook of Social
Psychology, (Cambridge: Addison-Wesley Publishing, 1954), pp. 488-522
cited by Ann W, Shyne in Norman A. Polansky (ed. ), Social Work Research,
(Chicago: University of Chicago Press, I960), p. 118.
Marie Jahoda, Morton Deutsch and Stuart Cook, Research Methods
in Social Relations (New York: The Dryden Press: 1951), pp. 235-243.
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Content analysis as it will be used here is broadly conceived. The
definition given by Jahoda and Deutsch will generally apply. Given the
unstructured nature of the data, the emphasis will not be on quantification.
The data will be studied for its "manifest content", and for "intent", geared
to the discovery of relevant hypotheses for further study. Analysis will be
directed toward a qualitative study of the use of discussion in interracial
conflict resolution.
In order to guarantee anonymity, all names used in this study have
been changed. Each person has been given a pseudo-name that will be used
consistently, whether that person is speaking or being discussed by another
speaker. For role clarification, all names of staff will appear in capital
letters, and names of teenagers in lower case letters. Because of its rele¬
vance for this study, each person will be identified as Negro (N), white (W),
or Puerto Rican (P), Those not fitting into one of these categories will be
individually identified. The identification will be made each time a name is
used, in order to avoid confusion with the many names that will be involved.
The scope of this study of the use of discussion in the reduction of
interracial conflict is limited to the extent that all discussions occurred in
an environment which encouraged and almost demanded discussion by its
very nature. The material being studied is further limited to the extent
that some discussion that occurred informally, without the observation of
staff, is included, if at all, only by inference and reference made to it in
group discussions. Thus, there may have been significant data related to
that being discussed here that will not be reported.
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Data will be drawn primarily from the one month period in which
the researcher was a participant observer, even though the camp was con¬
ducted for a nine week period, and that, for some of the teenagers and
staff, it was their second year in this camp setting. Data from the earlier
year and the first five weeks of camp will be used only when needed to
clarify, extend or place in perspective, the materials being studied.
All the discussions that are used have been written as closely as
possible to the exact wording of the original discussions, as they are taken
from the tape recordings.
CHAPTER II
A DISCUSSION OF TEEN SEGREGATED
SEATING PATTERNS AT MEALS
Much of the activity of camp came about through teenagers' partici¬
pation in various organized groups. The elected officers of the camp
formed a Teen Gouncil. Each aspect of camp life was carried out through
the work of a committee, such as the Canteen Committee, Work Assign¬
ments Committee, Program Committee, and others. The work projects in
camp were assigned to small work crews and each special event, such as a
trip, was made possible through assignments of responsibilities to various
small groups. In all of these organized groups, a conscious effort was
made to guarantee that an interracial and inter-class balance was main¬
tained. If this was not done voluntarily by the teenagers, the lack of inte¬
gration of any group was brought to the attention of the teenagers by staff.
Early in camp, however, it became clear that although the teen¬
agers had given verbal approval to the concept of integration and richness
of difference before coming to camp, and although they consciously sought
racial balance in their elections and many other consciously planned




Observing the small groups walking to the water front, the associa¬
tions during rest hour and free hour, who sat next to whom on the logs at
meetings or at meal tables, racial segregation was more the rule than the
exception. For the most part the teenagers began by attesting their lack of
prejudice and denying that their selection of friends was racially based.
Writing on Race and Class in the Preliminary Report for the total
summer, it was noted by one researcher:
In the early days of camp, the teens denied that there was any
problem. In the first election of teen government for example,
they hotly rejected staff's raising with them the fact that the Can¬
teen Committee was an all Negro Committee; they insisted that
was "just an accident", that there were no problems of relation¬
ships, choices of friends or leaders on the basis of color or class
among them, and that staff was guilty of "reverse racism" in
raising it. ^
Nonetheless, the issue was raised, and the teens were thus put in a
position of having to at least come to grips with the fact of their voluntary
segregation. The area in which these voluntary patterns were dealt with
most extensively, was around seating at the meal tables. The issue was
discussed occasionally during the early part of camp, but by mid-August
there had been very little significant change.
After making some general announcements at a meeting on
August 11th, WALTER(N), the teen camp director, called on one of the
staff, indicating that she had mentioned to him privately a matter that
needed to be brought before the group.
SUSAN(W): I wondered if anyone noticed the tables and wondered
1
"Preliminary Report", (1966), loc. cit.
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if we had moved not one inch. The tables were completely segre¬
gated. The table that I am assigned to has been predominately
white kids. It seems most of the kids have kind of given up the
struggle . . .
WALTER(N); I think there was something more to it that came out
today, [referring to an earlier conversation of which he was aware,
among several teens], but I think we need to find out who is the
"us" and who is the "them" and what the whole thing is all about.
Harold(W), your name was mentioned. ^
Harold(W) explained to the group that he had said there were certain people
he did not like to eat with because he couldn't enjoy his meal. He was tired
of struggling with others around gluttony and solved this struggle (for him¬
self) by avoiding it.
Harold(W): ... I don't want to spend every meal watching how
much people take and stuff like that . . .
When asked who these "people" were, he named about six of the teenagers,
all of whom, except one, were Negro. One of the teens named came to her
own defense:
Louise(N): I think I know why you might not want to eat with me -
because of the incident with Peg(N) . . .
The incident referred to was one in which Peg(N) insisted on taking more
than her share of milk. Harold(W) kept trying to get her to put it back.
Louise(N) got tired of hearing him, felt it was doing no good, and asked him
to be quiet, which, of course, Harold(W) resented, feeling she should,
instead be sharing the responsibility of trying to get Peg(N) to behave
properly. Louise continued:
^Discussion held on August 11, 1966 (quotations taken directly from
unedited tape recording of the discussion).
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. . . But you just keep it up and keep telling it. So I asked,
Harold(W), would you please let it go now and bring it up later.
And if that's the case [as to why he didn't want to eat with her],
I tell you right now, you just don't have to.
A fairly long discussion began around Peg's(N) eating habits and other
specific problems with individuals. Staff intervened, and the emphasis of
the discussion was then directed back to the original question by one of the
teens.
SAL]_;Y{W): Camp is almost like three camps. . . . When
Harold(W) speaks to someone like Peg(N) he's not speaking to
someone that's a member of his group, he's speaking to one of
"them", and this is true of a lot of the kids. . . . Ben(N) will
talk in one way to people like Reeves(N) and in another way to
people like Stan(W). But I think that the divisions are partly
along the lines of people who have been here before and people
who haven't . . . and I think that the lines and divisions are also
along race lines and that a lot of the Negro kids aren't especially
concerned to get to know the white kids, and a lot of the white kids
are not really concerned to get to know the Negro kids and are
afraid of what their feelings really are - and in some cases they
are right to be afraid because their feelings are really nasty and
in other cases some of the white kids are afraid so they . . .
avoid ... or bend over backwards.
Donna(N): I think we are going off the main subject. ... It was
segregation at the tables and I don't think we should go off on a
tangent about what Peg(N) did or what Reeves(N) does ... it is
not the whole puzzle. I think we should still talk about why
SUSAN's(W) table is still white. And you've been the same white
people at that table too, and colored people have come over and
tried to integrate it, but - I guess me, myself - I was the first
one but I haven't tried enough. I could try more. . . . But still
her table - they don't move out themselves and I don't think that
is quite fair.
Verna(N): There is one reason why the tables are segregated.
Because, Harold(W), the people that you named were mostly Negro
except for Joanne(W). That means you not going to sit with us -
you just going to sit with your friends. This might seem harsh
to say, but that's true, and you haven't moved. . . . You haven't
tried to be friendly to anybody . . .
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Joan(W): I really agree with Verna(N) on this. ... It can't be,
like, one way . . . and I never even thought of it as separate on
racial lines but it is and . . .I've never seen Harold(W) move
out . . .
Ronnie(P): [Speaking out for almost the first time in a group
meeting], I want to say . . . how come you just came to raise
this in the meeting now. ... It has been happens a long time
already. Why did you have to wait six, seven weeks now to raise
this ? . . . ^
By referring back to individual situations, the teens were struggling
to apply a general concept or idea - a "piece of philosophy" to the hard
facts of daily living together. At the same time this was one way of
avoiding their own feelings and responsibility in a situation, by directing
attention always to a particular "other". As one staff member noted in
recording:
SAIjLY(W): . . . Harold(W) had said to her that he didn't want to
eat at the table with certain people, almost all of whom happened
to be Negro, because their behavior at the table was selfish and
disruptive and it made it very unpleasant to eat. The kids picked
this up on the level of how do we deal with people at the table,
rather than the implication it had for the relationships of people
in teen camp and the kind of lines that were drawn. And again
discussion began to concentrate on the specifics of the incident.
Then it was raised that people were beating around the bush . . .
that the issue was really how people related to each other and how
you controlled people, and what concern for each other at the table
was. I said that I felt that that was important but that what was
really important was the fact that there was division around class
or about race and previous experience in camp, and that people had
very definite feelings about who their "circle" was, and that there
were real differences in feelings across the divisions that the kids
had set up. . . . The discussion opened up to a discussion of kid's
feelings about race. For awhile there was just sort of nice, nice
statements. . . .
. . . Donna(N) reacted a good deal too. She said that she had
^Ibid.
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noticed the segregation in the dining room and had once or twice
tried to sit at the table with the other kids and felt very uncom¬
fortable and had left. Alice(W) also raised some feelings about
it and was very much taken aback when I think both Andrew(N) and
Ben(N) replied that she had been one of the kids that they were
sure was prejudiced against Negroes because they almost never
saw her with any Negro kids or with anybody except Lion(W) and
Harold(W) and Jane(W). ^
This was a specific example of where, through the citing of individuals, one
teen, feeling that she was one of the few who had really reached out toward
integration, found that she was viewed much differently by the others. She
saw herself as a liberal person - saw this problem of segregation as one
for the others, but not relevant to her. She realized that in addition to not
feeling prejudiced, this had to be reflected in her behavior.
This was somewhat the same kind of realization that came to
Harold(W), who had been feeling rather self-righteous, especially since he
was one of the few teens who had been given the status of ’’third year teen”,
a position which required not only previous attendance at the camp, but the
reaching of a certain level of coming to grips with camp philosophy, in the
eyes of the camp director. With this position went extra freedom and extra
responsibility. Here, he was being called to account by some first year
teens - a difficult encounter. As one staff observed:
... A number of other people pointed out to Harold(W) that the way
in which he struggled around the food question was wrong; that there
were other areas in which he didn’t want to struggle with people at
all. That is, he solved his problem by pulling away from . . . the
Negro yo\ing people. ^
^SAIjLY(W), recording on August 12, 1966.
^FRIEDA(W), recording on August 12, 1966,
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In trying to get at some of the reasons for the choice of segregation,
Donna(N) said that a person is more comfortable with "your own kind"
because you "know who you are". She felt fear was a basic reason for
seeking out people like yourself. It was pointed out by staff that sometimes
you have to be uncomfortable in order to accomplish things you believe.
As the discussion continued, it was pointed out that no matter how a person
tries to deny race, society still reacts to a person both as an individual and
as a race, black or white, and that to pretend differently is only refusing to
deal with the problems.
In their final evaluations, several staff referred to this discussion
of seating at meals as a significant one in terms of race relations. The
teen camp director noted:
At the end of the summer, whereas many of the teenagers really
hadn't begun to move at the dining room table away from their
friends, Perry(P) and others were at least able to raise that some
of the white teenagers were still sitting with their friends and that
they weren't integrating the tables, and white teenagers were able
to point out that Negro teenagers were sitting in the same places. ^
This was, at least, a step beyond the total lack of consciousness, or the
denial that segregation existed in camp. In another final evaluation,
making reference again to this discussion of "meals", a counselor stated:
There was also brought up during the summer a meeting in which
segregation at the meal tables was discussed. After this there
was a more openness to say when and how there was segregation
on the part of the teens and some times this was done in a joking
manner, and often times with no real [immediate] results but at
^WALiTER(N), Final Evaluation of Summer, July 1 to August 31,
1966.
31
least more consciousness of the segregation that was appar¬
ent . . . ^
A significant example of this new awareness came from one of the teen¬
agers who seemed least concerned about struggling for the philosophy of
camp. At age fifteen, and coming from a family supported by public
assistance, L.inda(N) was a school drop-out, staying at home to care for
her two year old child. At breakfast following this meeting she said to a
staff person, "Look - that table is all integrated!" The word she had
meant was segregated, for she pointed to an all Negro table. She had the
words confused, but was excited about her new awareness of the concept.
The struggle around who selected whom as friend, and why, did not
end. But, it did change. The relevance of race in the selection of friends
in our society was raised to a conscious level.
^JAKE(W), Final Evaluation of Summer, July 1 to August 31, 1966.
CHAPTER III
A DISCUSSION OF CONFLICTING
MUSICAL PREFERENCES
Incorporated into teen camp program was a two day conference,
organized and conducted primarily by the teenagers themselves. The pur¬
pose of the conference was to come to terms in a more concentrated
manner with some of the problems, questions and ideas that permeated the
total camp experience. The topics selected for discussion were indicative
of areas where the teens felt they desired more understanding, or areas
which still disturbed them in their camp encounter.
Of particular relevance to this study was a discussion held one
evening of the conference on "Differences and How to Deal with Them". In
selecting this topic some of the teenagers indicated that accepting differ¬
ences, instead of denying them was important. However, fear of that
which you did not understand was still very real. Saying that you could
accept difference was one thing. It was quite another thing to realize what
this meant in terms of how society was organized and how you related your¬
self to that society.
The meeting was organized and led by a panel of teenagers. In the
discussion a very tangible problem of difference was raised - that of
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different kinds of music, and teens preference for one kind instead of
another. As the discussion, quoted in part below, reveals, this was a
facade for some deeper fears and feelings around the differences of race.
The president of the teen government, chairman of this particular panel,
opened the discussion as follows;
Cindy{W): We've changed the topic for tonight to differences,
. . . This camp is supposed to stress the richness of difference
. . . and I think one of the problems was we tried to deal with
difference by eliminating it. . . . Many groups had their own
"what's happening". To be specific, the group with the music:
"What's happening" is the accepted one. Other groups have
theirs but won't fight for it. ^
Part of the camp's struggle for "richness of difference" was through
exposure to a variety of music. Teenagers were permitted to select
records and dances of their choice for their parties and socials, if a
reasonable balance was maintained between rock and roll and folk music.
It was felt that "rock and roll only" was not an exposure to difference for
most of the teens. This balance was maintained voluntarily for a time, but
gradually the balance shifted until rock and roll was almost all that was
played. It was at this point that the camp director, consciously precipi¬
tating struggle, put a ban on all playing of rock and roll music. The
discussion of differences continued. The chairman speaks again:
Cindy(W): Talk about fighting for what you want, about a week ago
MARTIN(W) (camp director) took away the right to play rock and
roll. ... It wasn't that kids only liked rock and roll , . .
Marsha(W) (Also a member of the panel); But one of the problems
- some of the kids were - what we call white liberals. They like
1 Taken from unedited tape of a discussion held on August 24, 1966.
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folk music and they might have liked some of the soul rock and
roll music, but they didn't say "Let's also listen to folk music
or to other music because I think that a lot of them were afraid
of thinking that they were prejudiced or [of] being called preju¬
diced . . .
To this Cindy(W) added, "Another reason is people want so much to be
accepted". Now, coming to the surface, was some of the true feeling
behind a summer long struggle. This was not simply a question of musical
preference, but a much deeper struggle for group identity - for acceptance
by peers. If conformity is a criteria among teens for acceptance, the
problem was compounded. To what can one conform in an environment
permeated by such difference ? If the difference cannot be easily ignored,
how does one react to it? The discussion continued:
Ben(N): You have to learn what another music is like and not just
hear what you hear all winter - like its something tortuous . . .
Louise{N): Separation isn't the point . . . but so you can appre¬
ciate what someone else likes and they can appreciate the music
you like.
BETTY(N): How do we resolve the question of difference? . . .
It isn't just fok music, but there is another kind of "white rock
and roll" - like the Beatles, or so called "white rock and roll".
Donna(N): This difference, because it basically gets back to
Negroes and white, because Negroes basically like rhythm and
blues and white people like more classical music and that's what's
going on in teen camp. But I think there was really an unwilling¬
ness on both sides . . . because when we play the soul music as
you called it, like some of you would come. Some of the white
people would come over but most of them wouldn't. . . , They
would stay off in their own little groups, and we'd ask them to
come listen ... or dance. You wouldn't, and when you played
your folk music it was the same thing, because not too many
Negroes strayed over to listen. . . . They weren't used to this
and nobody really wants to change from what they are used to.
Jill(W): I think we run it down too much, because now about
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everybody does folk dance, . . .
Cindy(W): ... Ki ds who didn't want to show that they were
prejudice didn't fight for the kind of music they wanted. ... I
think a lot of fears stem from this . . . and this does stem from
the conception - this natural rhythm and stuff we were talking
about.
Jean(W): Everybody's talking about music with "we" and "they"
and what we are trying to do is to make it an "our". You know,
like not to have to be, like, we are playing this type and they are
listening to this type. . . . But we should learn to like different
kinds because that's part of living together. . . . What about the
Righteous Brothers? I think they are soul!
Cindy(W): I think we are all avoiding the question. . . . We are
trying to find out what happened this summer. . . . Why people
accepted or rejected. . . . You don't have to like it, but at least
experience it. . . . You should try something . . .
It is interesting to note that although the discussion seemed to
proceed on the basis of folk music as "white" music, and rock and roll as
"Negro" music, that only a few of the white teens were really "addicted"
to folk music, and a minority of the Negro teens were the ones who always
wanted to be dancing the rock and roll. There was music played in camp
that did not really fit into either of these two categories, and much rock
and roll music was as popular with the white teens as with the Negro.
Nonetheless, there was enough of an obvious difference on the basis of race
that it provided a "handle" for getting at the problems which undergirded
this discussion. A little reaction to this stereotyping came out in the
discussion as when Ben(N) said:
What Harold(W) say - this business that the only kind of music
Negro kids listen to when they go home is rock and roll. That
just isn't true . . . and what's this saying rock and roll is soul
music ? Just 'cause I like it doesn't mean I'm prejudiced . . .
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Another teen quickly responded: Jill(W): "Then how come you say 'our
music' - 'your music' ? How come you say that?" She was digging for a
deeper struggle, and did not want to be side-tracked by this technical point.
This concern, centered around music, began very early in camp.
On July 11 one staff member made reference to another discussion around
musical differences:
MARK{W): . . , Martha(W) said that when you speak in a nice
tone to someone they think you are afraid of them so there's
really not much you can do. Whatever tone you talk in there is
going to be trouble. Jill(W) asked how do you talk to people
then? A discussion of folk music versus rock and roll and toler¬
ance of learning to appreciate the other resulted . . .
Many individual struggles around this same issue were taking place
in the daily course of living. This is indicated by some of the staff record¬
ings. One example follows:
. . . She (Cindy-W) said "Well, when I first came up here they
[Negroes] were playing their type of music", which she was not
familiar with and did not know how to dance to, "and they had
their own way of acting and their own way of speaking". She
said that she felt that she wanted to get in with them but she felt
afraid and rejected by them and her first reaction to this was one
of dislike and she called it prejudice. That she became preju¬
diced against them and as she slowly changed she began to see
them more as individuals. She said that she was still pretty
much apart from them and still would like to get in more with
them and talk with them personally as individuals but she still
was withholding from doing this. ^
Almost without exception staff members made reference to this
problem of music difference in their final evaluations of camp. Some of
the staff evaluations are as follows:
^JAKE(W), Recording on July 30, 1966.
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WALTER(N) - Final Evaluation; . . . During the first v^^eek v/e
had a social in the recreation hall and there was both folk music
and rock and roll music played. . . . Some of the Negro teens
were teaching some of the white middle class teens the rock and
roll dance called the skate. Conversely, the middle class teens,
particularly those who had been here before were teaching the
folk dancing to the Negro working class teens who particularly
like rock and roll and also to the new teens from the middle class
who had not been in camp before. . . . People seemingly were
making the attempt to relate to each other and were trying to
involve each other in those things which they considered to be
particularly close to them. The folk dancing for the white middle
class teens, particularly, before, and rock and roll for the
working class teens . . .
ETHEL(W) - Final Evaluation; ... At the beginning . , . the
Negro kids were willing to show the other kids how to do the skate
but very few of the middle class kids were willing to go over and
get involved and they were also unwilling to go over and ask to
have their own records put on. The Negro kids were louder and
really the middle class kids were scared; unsure of themselves.
And yet, [they] assumed an attitude of superiority so that there
was really conflict around the differences of race and class which,
until the first morning of conference, really didn't come out or
begin to come out to be dealt with in any meaningful kind of way . .
BETTY(N) - Final Evaluation; ... A lot of the working class
kids knew that the middle class kids were afraid of them and used
this fear to promote their own values. This is particularly true
in the area of music which was played after program hours when
the Negro kids would take control of the record player and exert
this fear to the point where the middle class kids were unwilling
to fight for their music. In the area of richness of difference we
moved from complete denial that there was any problem and a
sort of artificial acceptance of one another, to an opening up and
making aware, and accepting the fact that little differences did
exist. There continued to the end of the summer, difficulty with
direction towards class and race lines, and the dining table re¬
mained an obvious point of separation. There was much more
movement in the area of folk and rock and roll dancing, where
more kids interacted with others.
MARK(W) - Final Evaluation; . . . The question of the Negro kids
came out to the extent that during the conference, . . . Ben(N)
could ask the question of why didn't you ask us to play your folk
music. Andrew(N) said something similar and what they both were
saying was why didn't we get together and try to do something.
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One of the issues that came out as the teens struggled around the
problems of playing music was that many of the Negro teenagers felt that
the white teenagers were putting most of the blame on them, because it
was "their” music that was played the most. This was challenged by the
Negro teens in their saying that the white teenagers had an equal respon¬
sibility to reach out to them, as if they were people of dignity that could be
talked to and reasoned with. They felt the white teens should have made an
effort to fight for the music they wanted to hear - or at least to request it!
That the teenagers could even begin to come to grips with this issue in
terms of deeper, more meaningful relationships, was generally seen as
significant by both teens and staff. The following final evaluation makes
reference to some of the change that was seen:
JAKE(W) - Final Evaluation: ... I feel that also toward the end
of the summer there was a more openness to discussion on the
part of all of the teens. I felt that the behavior and attitudes about
race and class were improved this summer on the part of all teens.
The essence of this was, I think, a greater understanding of each
other; that is, of the different classes and races. This was due to
the meetings in which the feelings of inferiority and the individual
feelings of the members [were] being expressed. There was
discrimination [racial] shown. . . . The problem was raised in
different group meetings and this did lessen some of this. ... I
feel that after the conference and after this was expressed there
was a lessening of the segregation and a more willingness to be
fair and to play different types of music and to be more open to
differences in music . . .
Probably the most comprehensive and sensitive evaluations that
were written about this particular struggle was that given by one of the
full-time, trained research staff workers of the agency sponsoring the
camp. She had this to say in her final evaluation of camp:
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FRIEDA(W): . . . For example, in the rock and roll struggle, what
Andrew(N) and Ben(N) were saying to middle class kids was, why
don't you have the kind of relationship to us where we can say to one
another what we want? This may not have been an intermingling,
but it certainly was an invitation. Otherwise they would never
have raised it. They would have said, well, we want rock and roll.
You want folk music. You go play folk music at your end of camp
and we'll play ours. Now, they had insisted on playing rock and
roll, but they had also raised on the evaluation - well, why didn't
you say you wanted folk music. What they were raising was that
you weren't saying it, because you don't really think we're the kind
of people that could have a relationship and work out things like
that. The way in which it was raised was really an invitation to
that other level of being able to include togetherness. And, in
many other ways, there was a knowledge; for example, [knowledge]
of one another which, while it didn't erase difficulties of associa¬
tion which we may be twenty to twenty-five years in solving, in
any kind of dramatic or complete way, still [it] did raise a knowl¬
edge; an intimate knowledge in awareness of the life of "the other"
in a different kind of way.
Thus, through the daily activity of music selection, as well as
meal-time socializing, the issue of racial conflict was brought to the level
of open group discussion.
CHAPTER IV
A DISCUSSION OF THE BLACK MUSLIM IDEOLOGY
One of the methods used in camp to stimulate discussion was the
inviting of guests "from the outside" to speak on areas of special interest
to the teenagers in camp. Growing out of the Program Committee, and
then confirmed by the entire group, was a decision to invite a Black
Muslim to speak about his beliefs and the Muslim ideology. This would
mean a struggling together with a point of view about race that was anti¬
thetical to the position held by camp and the ideas the teens had been
attempting to live within for the past six weeks. Without exception the
teenagers voted in favor of this program. Some teens had no knowledge of
the Black Muslims but were curious. Others had some knowledge of the
teachings and found them attractive. The majority seemed to feel that they
wanted to know more about this religion that they had been hearing about,
but that they didn't know enough to feel either acceptance or rejection of the
teachings.
At the request of the teenagers, two staff members, SALLY(W) and
WALTER(N) who had business to take care of in "the city" (New York)
brought back to camp reading materials about the Black Muslims, in prep¬
aration for the arrival of the guest speaker. SALLY(W) commented on
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some of the initial reactions to this material in her daily recording;
WALTER(N) and I had brought back some stuff on the Black
Muslims to read before the guy from Philadelphia comes up on
Thursday to speak. The kids asked to see it, and read it with
great interest. Joan(W), I noticed, was reading Mohammad
Speaks, the newspaper. Ben(N) read it very avidly too and they
started a whole discussion about the Black Muslims and SNCC,
and SNCC's statement on Black Power and they seemed really
exilerated to be talking about something in the outside world and
having an intellectual discussion. ^
In addition to the newspapers, C. Eric Lincoln's book. The Black
Muslims in America, ^ was also brought to camp. Some very interesting
discussion developed around this book. It became a real focal point for the
exposure of some deep racial feelings, and hence, for discussion about
these feelings. As one staff person noted in her recording;
. . . Ben(N) and Andrew(N) got into a tizzy with Kay(W) and
Rhonda(W) over the fact that they said this [book] was for . . .
Negroes and not for whites to read; that it was a book that the
Muslims had addressed to the black people and it was not for
white people to read. Kay(W) sharply challenged this . . . and
said that books were open for everybody to read and try to under¬
stand. It may be addressed to one group but anybody can read
it who wishes to. Andrew(N) had also gotten into some kind of
argument with Rhonda(W) [his girl friend] over the question of
the Black Muslim approach. ^
The impact that this reading material and pursuant discussions had
on the camp was further demonstrated by the fact that almost every staff
person made direct reference to it in their recordings. The general
^SALLY(W), Recording on August 8, 1966.
Eric Lincoln, The Black Muslims in America (Boston; The
Beacon Press, 1961).
’FRIEDA(W), Recording August 12, 196b.
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content of these remarks can be illustrated by the following select exam¬
ples:
. . . Ben(N) said that Kay(W) had sneaked into his tent and taken
his book on the Black Muslims. Kay(W) said that no, she had
asked WALTER(N) for the book and WALTER(N) had taken it.
Ben(N) refused to believe her . . . ^
The incident of the Black Muslim book was brought up and the
fight around it, Ben(N) said that they weren't serious about
keeping the book away from Rhonda(W) and Kay(W) . . . ^
. . . There were several people trying to talk at once, each
trying to get the group straight on what happened as they saw it.
Ben(N) felt that Kay(W) was not taking the book seriously . . .
and he resented her and became very defensive. . . . Peg(N)
said he had also refused to let her read the book even though
she was Negro because she had said she was Protestant . . . ^
The discussion being referred to was precipitated by an almost
physical argument that began during one regular discussion break. As was
the custom in camp, if a crisis arose, that matter was given priority in
discussion. When the group reconvened, the issue was raised by staff.
Part of the heated discussion follows:
Ben(N): I was reading the book outloud and got to the part where
they say the white people is devils and all that jive in there and
... I told them straight. I believe in some of these things and
she making blase of the job - you know - making fun of it, like
she KKK, you know, and she making fun of the damn book, and
she wasn't getting it was serious. She making fun of it!
Kay(W): I told you I wanted to read the book . . . because I
wanted to find out and you think that you're black and it is just
your own personal knowledge and not anybody else can have it.
^RUTH(W), Recording August 13, 1966.
^MARK(W), Recording August 11, 1966.
^BRENDA(W), Recording August 12, 1966.
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You put yourself on a pedestal and you think that you are better
than anybody else. . . . Why can't anybody else read it - we
stupid? You said you'd like to see a confrontation of black and
white ... of black power over white power ... to have the
world the opposite it is now!
Ben(N): I didn't say nothing like that ... I swear, that girl's
a KKK I She thinks like that!
WALTER(N): What does she think?
Ben(N): She say Muslims crazy because they think like that!
Rhonda(W); I never made fun of it! I don't know enough about it
to make fun! I only wanted to read it to understand. The reason
that you told me you didn't want me to read that book was first
because I was white and second because I was a woman!
Ben(N): I said that?
Rhonda(W); I know Andrew(N), you said because I was a woman
and I wasn't supposed to know more than you!
Verna(N): Let me tell - say something, Ben(N). This morning
your statement was "Don't make fun of my Bible". Right ?^
One got the feeling that some of the real fears, hostilities and prejudices
about race were at last breaking through the usual courtesy and denial. As
one of the staff put it in recording:
. . . People began to tell each other really what they thought
about one another and suddenly this gloss about living together
wasn't really there any more and people were talking very openly
about how difficult it was to get along with one another and how
the things that people did bugged one another and how the Negro
kids and the white kids really had tremendous feelings of resent¬
ment and suddenly they came out into the open and were being
spoken about far more sharply than they had been spoken about
before. . . .
Obviously there was differences of interpretation of the way in
which people are responding to what is said at meetings. But
1Quoted from unedited tape of the discussion held on the morning of
August 11, 1966.
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there isn't a question that in terms of what has happened in the
last few days that there has been a tremendous kind of upset in
camp in which a lot of suppressed feelings suddenly surged to the
surface . . .
It was in this "frame of mind" that the campers sat down that same evening
of the above discussion to hear their invited guest, Jeremiah X, who came
to camp from Philadelphia with his wife, Olivia X. The group gathered in
the dining hall. Spirits were generally high, with anticipation, but little
tension among the teens as they gathered. Every one seemed to be eager
to hear what would be said.
Jeremiah X began his presentation with a brief history of the
Muslim Movement. He discussed basic teachings, clarifying points where
he felt there was apt to be misunderstanding, and not avoiding those that
were obviously in disagreement with camp philosophy. His presentation
was straight-forward, giving a point of view with clarity and conviction.
The following is a brief excerpt from his opening remarks;
We are not Black Muslims, we are Muslims. . . . We are not a
radical hate group. We are members of a religion that reaches
around the world. We follow the honorable Elijah Mohammad.
We do not worship him; he is not our God, but we obey him. Our
Koran tells us to. . . . We do not teach hatred, we teach . . .
love. We do not teach love for ones enemy, but we do teach love
for ones brother and sister. We consider it a waste of time to
teach love for those who have never shown love for us. We believe
in separation of the races. We do not believe in integration
because it is contrary to all the laws of nature. . . . We feel
that the path of integration that is now being fostered in America
today is the wrong solution. . . . Our leader has taught us that
no one can really respect you until you have something worthy of
respect. . . . We teach love for black people and we try to give
them an understanding of their condition here in America. We
have seen that the white man has not cared for what we believe
in. . . . His practice toward us has been . . . looking at the
color of our skin and he has given us what is called "standard
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Negro treatment" . . . ^
After about ten or fifteen minutes of introduction, Jeremiah X
opened up the floor for questions. There were immediately several hands
in the air. All the teens had remained quiet and generally attentive during
his opening remarks. This level of response was maintained throughout the
entire discussion period, and, if anything, accelerated. Occasionally it
was necessary for the staff to remind the teenagers to wait until Jeremiah
X had finished one answer before raising hands to ask another question.
The kinds and levels of questions varied. There were questions of
clarification, such as, when Verna(N) asked; "You mentioned standard
Negro treatment. What does it mean?" Andy(W) asked: "Why do you and
other Muslims have 'X' after your name?" Verna(N), who participated a
great deal in the discussion asked: "Would you clarify the difference
between Moslem and Muslim?" After an explanation that one was the
white man's corruption of the other, it was asked:
L/Ouise(N): I've talked to a number of Muslims and it seems to me
that there is a kind of division. . . . Do you define two different
types ?
As discussion continued, there was an attempt to separate fact from
opinion, which seemed to lead only to the realization that there are different
interpretations as to what "fact" means, and as to what statements are
factual. One teenager asked:
Carl(P): Is this the religion that you have been taught - that black
^Quoted from the unedited tape recording of the discussion held on
the evening of August 11, 1966.
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should stay with black and white should stay with white?
Jeremiah X responded:
This is not just religion. It is geography. . . . God in His
benevolence and kindness has given people a place to live in
. . . and we should want to be to ourselves. . . . That is in
accord with the laws of nature.
As the discussion proceeded, questions became more subjective. Ques¬
tions were sometimes deeply grounded in personal fears or experiences,
even to the point that a few reactions were made as statements of convic¬
tion, rather than as questions. Joan(W) asked: "If you saw integration
that really worked, would it change your views?" After discussion of
Muslims in other countries, LiOuise(N) asked: "Do the others feel the same
way that you do about the white man?" To the talk of the value of segrega¬
tion, Andrew{N) asked: "Then would you call us Jacob-lovers ?" and
another teen asked, "What would you say about the people in the village -
about the black and white together down there?" The Village, meaning
Greenwich Village, was defined as "the dregs of society - they need help",
which precipitated a response of displeasure from the group.
Almost as if he felt that any question he raised would be countered
in a way that he could not agree with one teen stated:
Ted(W): We could ask many questions about integration and you
would always find an excuse why it doesn't work because you can
say "I've seen it, and it doesn't work". But all I could say is
what I want and I'm a white person and I tell you. ... I want to
know Negro people.
Other questions were couched in such a way as to show definite dis¬
agreement with the speaker, but were asked with courtesy. One could
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almost feel the tension of treasured beliefs being challenged - of shadows
of doubt at hearing an alternative stated with such conviction. Verna(N),
one of the teens who frequently moved around in meetings, seemingly out of
boredom, was moving from sitting to kneeling to standing and back again in
her eagerness to have her questions recognized and in an effort not to miss
anything that was going on. As the discussion continued, other interesting
questions were raised:
Andrew(N): I have seen figures that show that less than 5% of the
American Negroes are pure and over 95% of them have white
blood in them, to use that phrase. Now it seems to me, that if
you want to separate the races, you are late!
Tom(W): You have been using nature as an example of segrega¬
tion and using animals. But, you know, nature has also given
man a mind, that other animals don't have, and [he] can change.
Jack(P): You said before you don't see red and black ants together.
How come you see black and white cows together ?
Donald(W): ... I don't understand why, if you want to imite all
the black people so they can understand each others ideas, why
don't you unite all of the people so they can unite their ideas ?
Rather than dividing the group racially, this discussion seemed to
have an effect of uniting the teens. The intense and defensive questions
came from Negro, white and Puerto Rican alike. It was as if the teenagers
had become an "us" when placed over against a "them" from the "outside".
The speaker was accusing all the teenagers when he denounced integration,
for all were voluntarily involved in integrated living. Differences of view
remained, of course, and conflict was perpetual as ideas came into opposi¬
tion. But, discussion was being used as a tool for coping with differences
as opposed to the other options within the teenagers' experiences, of
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physical conflict, or of isolation from difference.
The general reaction of staff to the Muslim presentation and discus¬
sion was a good one. Some samples of staff comments made in recording
about the meeting will illustrate the general feeling. Following are three
excerpts from these recordings:
RUTH(W) - Recording August 12, 19b6: . . . The kids were
terrific. They were, for the most part, quiet and respectful.
. . . Their questions were terrific. They listened to stuff that
really bothered them. Especially the Puerto Rican kids . . .
[This comment is in reference to when the speaker said that
Puerto Ricans were not Spanish, but were "half-breeds"].
There was respect and a kind of an intelligent way of going
about asking questions.
SALLY(W) - Recording August 12, 19fa6: ... I think it was a
very good meeting and the kids were pretty courteous throughout
the whole thing. Although they had to be reminded a number of
times not to snicker. I wonder - I think most of them very much
rejected what he said but were very interested and I think they
also enjoyed it when he [JeremiahX] and MARTIN(W) [camp
director] were arguing afterwards. . . . But I wonder what the
reactions of Ben(N), Sarah(N) and Lorna(N) were. Ben(N) seemed
in some way to think he had to defend the Muslims . . .
BETTY(N) - Recording August 12, 1966; It was in the meeting
with the Muslims in which the questions raised by the kids and the
ideas presented clearly seemed to be in identification with camp
values in which I was utterly convinced that a real breakthrough
had occurred. Jeremiah X was on the firing line for approximately
two hours and following the formal breakup of the meeting we
served tea and cookies to all the kids there, and there was much
discussion; a great deal of excitement. . . . We had some dif¬
ficulty dispersing them [teens] from the dining hall [where the
meeting was held].
In this discussion, the teen camp was confronted, willingly and by
conscious design of the teenagers' own planning, with a philosophy diamet¬
rically opposed to the camp philosophy in the area of race relations. None¬
theless, in an evaluation meeting the following day, it was the camp
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director who pointed out to the group that much of what the Muslims were
teaching was based on some hard, social facts, and the merit of the teach¬
ings should also be weighed carefully, instead of a "blanket" rejection.
Through this discussion, the teenagers were forced to view their struggle
for the "richness of difference" in a wider perspective than the camp
setting. Here was a Muslim leader saying to them, "You know that I do not
believe in what I see here", and they were able to weigh this against their
personal experience, and share, through discussion, their questions,
fears and convictions.
CHAPTER V
A DISCUSSION OF CONFLICT IN RACIAL IDENTITY
Occasionally in camp, personal, inward conflicts of an individual
teenager became the sparks that ignited major group discussions involving
some of the deepest most personal feelings of everyone. This was true of
the struggle of two of the teenagers for racial identity. Their ambivalence
about themselves spilled over into individual conversations to the extent
that almost every teenager in camp seemed personally involved when the
problems broke through to the surface in a group meeting. In both cases,
the identity conflict seemed to enter group discussion almost involuntarily,
yet with a force that revealed the resentment level of the other teens.
The first teenager thus exposed was a sixteen year old Negro boy
(Decks), attending camp for the second time. During his first year in
camp he was one of two boys to be sent home four days before the end of
camp. It was only after much persuasion on his part that the camp re¬
accepted him. At the time that the issue of race was raised, many teen¬
agers were already tired of struggling with Decks(N) around his almost
incessant lying and other disruptive behavior. It is conceivable that some
of the hostility verbalized against his denying his race was general dislike
for him. However, when this possibility was raised by one of the teens.
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there was general agreement that there were many problems with Decks(N),
but still many specific feelings about his denying that he was Negro. Re¬
ferring to one meeting in particular that focused on Decks(N), it was
recorded:
We began the meeting when WENDALIj(N) . . . saw Decks(N) was
crying. Decks apparently told WENDALL why and WENDALL said,
"I'm going to raise it for the meeting now. " Decks said "No,
please don't!", but WENDALL did. Decks was upset because the
fellows were bothering him. He had [found] his trousers under
the tent and dirty, etc. . . . Andrew(N) said he didn't think that
other fellows had done it but that Decks had done it himself to get
attention. .' . . We then began to talk about Deck's problems and
the teens, Jill(W), Alice(W), Ben(N) and Bonnie(W) reacted by
saying that they had tried to help him and that he had rejected
their help. Jill(W) was very frustrated and said she had tried
many times to talk with Decks and felt that he understood what
she was saying, and then would turn around the next minute and
do completely the opposite. Ben(N) pointed out that many of the
guys such as Lon(W) and Stan(W) had tried to talk with Decks and
he had reacted in the same way. . . . The story came out that the
teens were also upset with Decks because he had been denying his
race. Sarah(N) pointed out that "All you do is look at your skin,
and your shirt and your eyes and you know you're Negro. ..."
On the other hand Decks had been coming out with vehement
statements that he was a Black Muslim and that he would kill
every white. Andrew(N) asked how could Decks say these things
. . . when he turned and he looked at Donald(W). . . . How could
he hit Donald(W) in the face? . . . Andrew also said that this kid
was very mixed up and how could he be a Black Muslim and also
be denying his identity as a Negro. . . . Donna(N) pointed out that
Decks' reaction to the group only meant that he had contempt for
the group and that he really doesn't care what happens to the
teens. He's more interested in himself.
These comments show some of the different levels at which other teenagers
were able to respond to this struggle for racial identity. The reactions
ranged from great hostility to evaluation of what this person's behavior and
attitudes meant in terms of their relationship to a racial group and to the
total human group of all the campers and staff. Another staff person
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summarized:
The main basis for the meeting was why do people dislike
Decks(N) ? One of the major points that came up was that
Decks(N) seemed to be saying that he wasn't an American
Negro, and that he didn't like Americans and that he had been
. . . depending on who you speak to, born in Trinidad or Arubia
and that he was British West Indian. . . . Peg(N) spoke up
. . . and very indignantly said she couldn't understand why
Decks(N) was saying that he wasn't Negro. It wasn't as just
that he was "high-yellow" or something! ^
One of the first times that Decks'(N) denial of his race entered into
group discussion was right after there had been a riot in East New York,
involving friends of many of the campers. Some had wanted to go home,
and a meeting was held to discuss this matter. The director was asking
what would be accomplished by "running home", pointing out that if it was a
riot that was wanted, all the elements for one were right in camp - Negro,
Puerto Rican and white. Teens were saying that at camp they couldn't riot
because they were friends - were learning to live together. The part of the
discussion which shows the almost abrupt transition to the problem of
Decks follows, beginning with the last part of the camp director's state¬
ment:
MARTIN(W): . . . You are all afraid to face the fact that those of
you who are Negro have real sharp feelings and distrust of those
that are white and those of you that are white have real sharp feel¬
ings and distrust of those who are Negro. You are afraid to face
it with one another - to say it openly to one another.
Andrew(N) [interrupting the director, and speaking vehemently]:
Like saying somebody is colored and they gonna say they ain't.
That's funny, isn't it?
^RUTH(W), Recording July 28, 1966.
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MARTIN(W): I don't know what you mean.
Andrew(N): A Negro person, and you know he's Negro, and he
goes telling other persons he's not Negro.
Ben(N): He's talking about Decks(N). He want to think he's
another - he says he's not Negro!
MARTIN(W): What is he
As the above excerpt from staff recording indicates, the answer to this
question was not a simple one. People began to respond simultaneously.
As the pieces of reports began to get put together, several contradicting
stories were revealed. One answer to the question"What is he ?" was,
"He says he's Arubian". L.loyd(N) asked Decks(N) to explain an incident
when Decks was walking with the camp carpenter, Clyde{W), and Clyde(W)
had asked him if he liked American girls (apparently believing he was
Arubian). Decks(N) had reportedly responded "Man, they are no good".
Before Lloyd(N) could complete his question, Ben(N) interrupted saying
"Now he says he doesn't like my mother and my sister because they are
American citizens!" When asked for an explanation, Decks(N) alluded to
the people he hangs around with. It was described in recording as follows:
RUTH(W) - Recording July 28, 19bb: . . . Decks'(N) response
was that . . . where he hung out everyone was from British West
Indies and the only way you were "in" was to say you were also.
The minute he mentioned the streets that he hung out on, a cry
went from Louise(N), Martha(W) and others that Decks(N) was
bulling . . . That Negroes hung out there too.
At this point MARTIN(W) had asked him if he had been in a white school,
and in a white neighborhood and he was the only Negro, how would he feel?
1
Excerpts taken from tape recording of meeting held on July 28, 19b6.
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Would he feel that he was a white person? Decks(N) responded: ’’Well,
no, I can't help that ..."
Reference was also made to an earlier discussion in which Decks(N)
claimed to be Vietnamese. This incident, occurring the same morning as
the above discussion was mentioned in one staff's recording as follows:
. . . When the group was going to the library, some people said
that they needed a Negro to go, and someone said, "I'm Russian
so I must go". I heard Decks(N) say, "I'm Vietnamese". This
was sharply picked up by Ben(N) who said, "See - he calls him¬
self a Vietnamese now! Yesterday he was Arubian!"^
The fact that the teenagers did not react to the one teen claiming to be
Russian, which was obviously in jest, but did react to Decks'(N) statement,
which could easily have been taken as jest also, further illustrates the
seriousness with which this matter was treated, and the depth of feelings
that the other teenagers had about Decks(N) denying his race. Evaluating
this session, RUTH(W) stated:
. . . And I think that Decks(N) really annoyed people with this
because instead of really honestly and openly trying to say what
it was that made him say the things he was saying, he just con¬
tinued to lie and anytime he did lie he was always caught . . . ^
Another counselor reacted positively to the effects of this interchange:
... I think the meeting was very significant. A lot of dirt was
cleared up and a lot of frustration that people had for some other
people came out. I hope we can evoke some other meetings in
this way too, so that a lot of different issues get cleared up rather
than in a fight. ^
^PAUL(Indian), Recording July 28, 1956.
^RUTH(W), Recording July 28, 1966.
^PAUL(Indian), Recording July 28, 1966.
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There is no doubt that a lot of feelings were aired, and other teens
feelings about their own racial identity and attitudes also began to be
exposed in a new way. In this instance, it was the camp director who
turned the emphasis of the discussion from further probing of one individ¬
ual to a more general and honest look at the broader issue. Another
excerpt of the discussion will illustrate this:
Ben{N): That's not why we dislike Decks. He want to think he's
another color, let him think he's another color! [This was an
almost direct switch from Ben's(N) earlier reaction to the issue.]
MARTIN(W): I don't buy that, Ben(N). I don't like Jews who deny
they are Jews [The speaker is Jewish] and I don't like Negroes
who deny they are Negroes . . .
Jack(P): ... I stay with Spanish colored, . . . but I don't care
what color - it's the way they act, that's all . . .
Kay(W): No it isn't Jack(P)!
Jack(P): Maybe with you!
Kay(W): . . . Because I was dating a Spanish boy and what did you
call me ?
Jack(P): I said you was a "Spic"-lover !
Kay(W): Why couldn't you say Spanish-lover ?
The struggle continued. To imply that even the one issue of Decks'(N)
racial identification was a closed issue, once raised, would be misleading
At the same time, the fact that no one "banged" Decks(N) the day of the
earlier discussion was significant, for this was a more customary pattern
for dealing with hostility. That another level of coping with conflict was
reached, at least for some, is further illustrated by a conversation over¬
heard by staff about a week later. It was recorded:
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On Wednesday, the 10th . . . during a break in the meeting there
had been a discussion and accusations of Decks(N) again on his
denial of being Negro. , . . Donna(N) was talking to Rhonda(W)
who had asked her why they jumped on Decks(N) so much for
calling some of them [meaning Negroes] "niggers", [in] reference
to previous situations when they didn't hate any other Negroes
for calling each other "nigger". Donna(N) said she would get
angry if Rhonda(W) called her "nigger" much more so than if
Reeves(N) called her "nigger" because Reeves(N) - "He's one
of us", but for Decks(N) to do it was different because Decks(N)
had been saying he was not Negro and had been denying his race.
Therefore, when he said it, it was just as much or more of an
insult to her than if Rhonda(W) had said it to her. ^
A second example of racial identification conflict in camp revolved
around a fourteen year old, white Jewish girl. She was from a family
supported by public assistance payments. She lived with her retarded
mother, her brother, and an unwed older sister with a child in a Brooklyn
Negro housing project. That her identification was more with Negro youth
than with white is reflected in a staff recording the first week of camp:
Martha(W) was running against two white candidates ... I put
Martha(W) on the side of Negro candidates. She is a white girl,
who, when she speaks and the way she is with the Negro kids in
the group, I assumed that she was a Negro, but it turned out that
she is a white girl ...
About two weeks after the major discussion concerning Decks(N), the
teenagers were discussing the problem of segregation at the meal tables.
Martha(W) spoke up saying that she felt integration was important and that
camp helped people learn to live together. One of the Negro teens flared
out at her immediately, saying, what right did she have to say - she didn't
^BRENDA(W), Recording August 12, 1966.
^RUTH(W), Recording July 4, 1966.
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even have a race! He accused her of sometimes saying that she was
Negro, and at other times not saying it. The sharpest comment, that
seemed to sting the entire group, was when he finished by saying, "When
you sitting at a table that is all Negro, how we to even know if it is inte¬
grated or not!"^ In a staff member's evaluation and report of this part of
the meeting it was said:
Another interesting . . . small interchange with relatively large
meaning . . . was when we were dealing with the question of the
feeling that people had about being Negro or about being white,
or about being Negro and white in opposition to the other guy.
. . . Martha(W) entered the conversation saying something about
the usefulness of camp experience in learning to handle this kind
of thing and Andrew(N) flared out immediately. He said, "How
would you know? You don't even know who you are I You deny
both kinds I You say you're not white and you're not Negro and
then you say you're Negro and you're white and nobody can get a
straight cake from you!" "You don't even know what you are!"
That was a real difficult blow for Martha(W) and she took a deep
breath before she raised her hand to answer. Then she said,
"Well, I guess you are right, because when I first came up here,
that's true. That's the way I acted and I want to tell you; I live in
a neighborhood where you never see a white person. It's a long
time between Sundays when you see a white man in that area. . . .
Sometimes I even lied so I didn't know myself what I was thinking. "
"But", she said, "since I came up here I don't have the same
trouble. I know who I am and I know where I live but I know that
I can get together with all kinds of people. I didn't think I could
get along with white people and that's why I just said, well, I'm
Negro. But I know that I'm not Negro and since I came here . . .
I know I can get along with Negro people and with white people. I
had a hard time in the beginning, but I think I'm getting along with
people now - and that's why I said what I did. ^
The group was quiet and attentive during this "confession".
Martha(W) seldom spoke in meetings except on matters related to other
^Andrew(N), speaking in discussion on August 14, 1966.
^FRIEDA(W), Recording on August 14, 1966.
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people or the group as a whole. On occasions when she did get personally
involved, it frequently ended with her crying and/or leaving the meeting.
This time she presented her whole explanation with feeling, but without
tears. Her honesty seemed to quite overcome some of the teenagers. As
it was noted in recording:
Andrew(N), after he had delivered that salvo, looked a little upset
after she finished speaking. I had the feeling that he would have
preferred not to have really said that to her . . . ^
Her honesty brought a different response from the group than did the con¬
tinuous deception of Decks(N). When a few of the teenagers began to jump
on Martha(W) further, for she, too, was the source of many camp conflicts,
Andrew(N) jumped, now, to her defense, saying, "Look, here, this girl
really went through a lot to say that! That took guts 1 Now let's just leave
her alone!" For Andrew(N) to come to the defense of someone against
whom he had such hostility was also seen by both campers and staff as a
significant change. In many ways this kind of interjection into other discus¬
sions was what precipitated the opening up of the other teenagers. Follow¬
ing this interchange, for example, Verna(N) was able to say that she did not
use to want to say things to white kids about what they should or shouldn't
do, but now she can say it to everybody.
The significance of this interchange for Martha(W) was apparent in
her behavior in camp. She seemed freer, more relaxed with herself and
others; more open to talk to all teenagers and staff. As one staff member
^FRIEDA(W), Recording on August 14, 1966.
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explained it:
I think that Martha(W) has . . . looked at some very important
parts of her life and herself in a new way in camp. Things related
to her; her sense of herself; who and what she is; her identity;
being able more or less to formulate that she is white and that
she doesn't have to run away from white people and their withering
comtempt or escape behind Negro people by doing the things she
thinks will get acceptance from them. I think she has managed to
live through and see that even tremendous attacks, like being
attacked as a whore and everything else in this can be gotten past,
through the use of other forms of social controls directed to accep¬
tance and understanding. ^
Perhaps the concluding statement in the above recording represents the
essence of this "identity" struggle. These two teenagers in particular, and
the other teens through their participation with Decks(N) and Martha(W), in
their struggle, learned a significant lesson. The phoniness and role playing
that they were hiding behind was not the only path open to them. With hon¬
esty and open confrontation of their fears with one another, they saw that a
new level of relationship was possible. It was not easy, but it was possible
to gain, in this way, the real understanding and acceptance that was being
sought.
^FRIEDA(W), Recording August 16, 1966.
CHAPTER VI
SUMMARY AND CONCLUSIONS
This study has presented numerous examples of discussion of race,
directed toward conflict resolution. The discussion participants were
Negro, Puerto Rican and white. Even in the setting of Twin Link Camp,
where discussion and conflict of ideas was encouraged and consciously
precipitated, open discussion across wide differences did not come easily.
In all of the above discussions race was seen as a focal point of
conflict. It is important to note, however, that differences of class were
closely aligned with differences of race. All of the Negro teens were from
working class families, whereas the majority of white teens were from
upper and middle class families. This is especially relevant in the dis¬
cussion of musical preferences. However, as the discussions reveal, the
differences were attributed more to race than to class by the teenagers. It
is for this reason that conflicts were dealt with in the way in which they
were perceived - as racial conflicts. A parallel study based on inter-
class conflicts in this setting would probably show a high correlation with
this study. Although a study of interracial conflict with a balance of class
among both Negro and white teens would probably show a different level of
conflict, it is felt that the use of discussion in the conflict resolution would
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not be significantly altered.
When the teens were challenged to confront their choice of seating
at meal tables, they began with adamant denial that race was involved.
Through discussion, many of them were able to see their behavior in a new
way. Others realized that although they had felt they were reaching out
across racial lines, others saw them as prejudiced. They were able, in
some cases, to say they were blocked by fear - and by being "uncomfort¬
able" with difference. Although no radical change in behavior grew out of
this discussion, there was a new level of awareness as the selection of
friends along lines of racial similarity or racial difference was raised to a
conscious level.
Through discussion, the differences and conflicts in musical taste
came to the fore in racial terms. Although the teens had individual and
varied musical tastes, the choice of music for listening and dancing in
camp emerged with a predominance of the Negro teens preferring rock and
roll and white teens preferring folk music. Through the discussion, both
fear of being rejected and fear of being considered prejudiced emerged.
Perhaps of even greater significance was the beginning awareness of a
mutual lack of respect and hence, lack of appreciation for the view that was
different. Attitudes of superiority were challenged by both racial groups,
and the possibility raised that each group was using the fear of the other to
attain their own ends. The unwillingness to learn from one another was
discussed in relationship to the level of respect the teens had for one
another, and their willingness to risk themselves in mutual involvement.
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It was through the organized discussion that a Negro teen was able to say to
the white teens, in essence, why didn't you respect us enough to ask for
what you wanted instead of rejecting us for wanting something different.
As one staff person stated in evaluation:
. . . you got the distinct feeling listening to the discussion of rock
and roll and folk music . . . that in this cultural exchange, the
kids were peeling back levels of relationship like an artichoke,
getting down to the real burr beneath it that had been bothering
them all summer. ^
No effort was made to change anyone's musical preference, but the chal¬
lenge of broadening taste to include an appreciation and respect for differ¬
ence was accepted and the teenagers began to struggle for this together.
Through inviting a Muslim, an advocate of segregation, to camp,
conflicting concepts and attitudes toward race were consciously brought into
open confrontation. This discussion expanded the knowledge base of those
involved and provided opportunity for testing and exposing racial attitudes
and feelings. Tremendous hostility was brought to the surface when Ben(N)
sensed a lack of respect on the part of Kay(W) for Muslim ideology. Kay(W)
responded with hostility against what she felt was racially based arrogance
from Ben(N). Through this and the other interchanges, a certain gloss of
courtesy was broken through, and conflict, instead of being avoided, was
used, in the direction of more honest awareness and acceptance of fear,
hostility, and uncertainty, both in self and in others.
The struggle for identity has long been associated with the age of
FRIEDA(W), Recording August 3 1, 1966.
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adolescence. Through discussion in camp, many of the ramafications of
racial identity were brought into sharp focus. Open racial denial was
treated with contempt by most of the teens. Through the discussion, how¬
ever, they were confronted with the problem of self-respect as a prereq¬
uisite for mutual respect. The teens were forced to look at some of the
reasons why people might wish to deny their race in our society, and what
this meant in terms of their responsibility to each other. Open conflict
over race in discussion was used as a social alternative for denial, re¬
jection or avoidance of difference. It was used as an alternative to physical
conflict and other destructive efforts of conflict resolution.
All of the above discussions proceeded on the assumption that when
differences confront one another, conflict, or "the opposition of alterna¬
tives" exists. Discussion was one tool used to give positive direction to the
process of bringing these conflicts to a conscious level and working to
resolve them toward greater understanding and mutual respect.
History provides many examples of discussions, conferences and
colloquies that do not appear to result in positive changes in race relations,
even when that is their stated intent. Some discussions, where the ideas
never move beyond the conference table might even be proven, through
study, to have had definite negative effects on race relations.
Discussion at Twin Link Camp, however, was used in the framework
of the camp philosophy of integrity, richness of difference, struggle and
freedom and responsibility as outlined. It is felt that through these dis¬
cussions a substantial change was made in the direction of improved
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relationships across racial lines. Although many of the discussions con¬
sciously brought out conflict, it is felt that the conflicts were already in
existence and that through the discussion these conflicts were altered from
a purely dysfunctional or destructive form into a functional form with move¬
ment toward increased understanding and conflict resolution.
In order to evaluate the long range effects that camp discussions had
on race relations for the teenagers involved, it would be necessary to con¬
duct a much more extensive study than was possible here, covering a
greater time span and with a more careful delimitation of variables.
Based on even this limited study, however, it is hypothesized that discus¬
sion alone is not sufficient to produce change in the direction of reducing
interracial conflict. However, it is further hypothesized that discussion is
a necessary component of interracial conflict resolution in a democratic
society and in keeping with Social Work values.
Discussion and the free exchange and testing of ideas with others is
an essential part of democracy. Much of social work centers around dis¬
cussion, whether in a case conference, groups in agencies, or community
gatherings. One of our goals as social workers is to enhance social func¬
tioning and to maximize the constructive use of human potential. Since
discussion is so much a part of social work, it is incumbent upon the
researchers in Social Work to begin to study new and creative ways in
which this tool can be used with greater effectiveness in moving us closer
to a truly just society where the dignity of each is respected by all. Further
study is indicated to substantiate these hypotheses, and it is felt that
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extensive research in this area would add a significant contribution to the
Social Work body of knowledge and to Social Work practice.
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